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Student Guide 
Lesson 7.01: High Leverage Teaching Practices | Introduction
Name: 
Date: 

Bellringer: Read each of the following practices below used by a teacher.  Based on what you know, rate each as an effective practice or not an effective practice and share your reasoning.
	Teacher Practice
	Is this an effective teaching practice? (Yes/No/Not Sure)
	Explain your reasoning

	At the beginning of a lesson, at teacher shares lesson objectives.
	
	

	After delivering the lesson, the teacher provides examples and non-examples of the content the students need to learn
	
	

	  The teacher returns the work one  week after it’s completed.
	
	

	The teacher models how to complete a word problem with a clear, step by step explanation
	
	

	The teacher groups students to discuss the theme of a poem they read in class. 
	
	





Notes: High Leverage Practices

	High Leverage Teaching Practice
	

	Evidence based practice
	



Exploration: High Leverage Practices
 
	High Leverage Practice
	What is it? /Key Points
	How can teachers demonstrate this practice?

	1. Focus on Instructional Outcomes
	
	

	2. Structuring Lessons
	


	

	3. Explicit Teaching
	


	

	4. Worked Examples
	


	

	5. Collaborative Learning
	


	

	6. Multiple Exposures
	


	

	7. Questioning
	


	

	8. Metacognitive Strategies
	


	

	9. Differentiated Instruction
	


	





The following passages about each of the high leverage practices have been excerpted from High Impact Teaching Strategies: Excellence in Teaching and Learning, State of Victoria (Department of Education and Training)- https://www.education.vic.gov.au/Documents/school/teachers/support/high-impact-teaching-strategies.pdf
1. Focus on Instructional Outcomes (referred to as “Setting Goals” in the original document)
[image: The following passages about each of the high leverage practices have been excerpted from High Impact Teaching Strategies: Excellence in Teaching and Learning, State of Victoria (Department of Education and Training)- https://www.education.vic.gov.au/Documents/school/teachers/support/high-impact-teaching-strategies.pdf]






2. Structuring Lessons
[image: The following passages about each of the high leverage practices have been excerpted from High Impact Teaching Strategies: Excellence in Teaching and Learning, State of Victoria (Department of Education and Training)- https://www.education.vic.gov.au/Documents/school/teachers/support/high-impact-teaching-strategies.pdf]

3. Explicit Teaching [image: The following passages about each of the high leverage practices have been excerpted from High Impact Teaching Strategies: Excellence in Teaching and Learning, State of Victoria (Department of Education and Training)- https://www.education.vic.gov.au/Documents/school/teachers/support/high-impact-teaching-strategies.pdf]








4. Worked Examples
[image: The following passages about each of the high leverage practices have been excerpted from High Impact Teaching Strategies: Excellence in Teaching and Learning, State of Victoria (Department of Education and Training)- https://www.education.vic.gov.au/Documents/school/teachers/support/high-impact-teaching-strategies.pdf]







5. Collaborative Learning
[image: The following passages about each of the high leverage practices have been excerpted from High Impact Teaching Strategies: Excellence in Teaching and Learning, State of Victoria (Department of Education and Training)- https://www.education.vic.gov.au/Documents/school/teachers/support/high-impact-teaching-strategies.pdf]








6. Multiple Exposures
[image: The following passages about each of the high leverage practices have been excerpted from High Impact Teaching Strategies: Excellence in Teaching and Learning, State of Victoria (Department of Education and Training)- https://www.education.vic.gov.au/Documents/school/teachers/support/high-impact-teaching-strategies.pdf]









7. Questioning
[image: The following passages about each of the high leverage practices have been excerpted from High Impact Teaching Strategies: Excellence in Teaching and Learning, State of Victoria (Department of Education and Training)- https://www.education.vic.gov.au/Documents/school/teachers/support/high-impact-teaching-strategies.pdf]








8. Metacognitive Strategies
[image: The following passages about each of the high leverage practices have been excerpted from High Impact Teaching Strategies: Excellence in Teaching and Learning, State of Victoria (Department of Education and Training)- https://www.education.vic.gov.au/Documents/school/teachers/support/high-impact-teaching-strategies.pdf]











9. Differentiated Instruction (Called “Differentiated Teaching” in the original document)
[image: The following passages about each of the high leverage practices have been excerpted from High Impact Teaching Strategies: Excellence in Teaching and Learning, State of Victoria (Department of Education and Training)- https://www.education.vic.gov.au/Documents/school/teachers/support/high-impact-teaching-strategies.pdf]
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image1.png
Effective teachers set and communicate clear lesson goals to help students understand
‘the success criteria, commit to the learning, and provide the appropriate mix of success

and challenge.

Strategy overview

Hattie found an effect size of 0.56 for setting goals

(Hattie, 2009).

Whatis it?

Lessons need clear learning intentions with goals that clarify
what success looks like. Lesson goals aiways expiain what
students need to understand, and what they must be able to
o This helps the teacher to plan learning activities,and helps
students understand what is required.

How effective i it?
Research shows goals are important for enhancing
performance It is important to set challenging goals, rather
than do your best’ goals relative to student starting places
(Hattie, 2000).

Considerations

Learning goals must provide challenge for allstudents. By
setting challenging goals, e teacher develops and maintains.
aculture of high expectations.

Leaming goals should be achievable for students of varying
abilities and characteristics. They must also have o firm base:
in assessed student needs. Assessment provides teachers with
evidence of prior learning,and the information they need to.
set gools that offer each student the appropriate level of
stretchichallenge.

Effective teachers design assessment tasks thot require:
students to demonstrate knowledge and skills at many levels.
“Tasks willinclude lower order processes like comprehension, and
higher order processes like synthesis and evaluation.

When teachers expiain the connections between learning goals,
learning octivities and assessment tasks,then students can use.
learning gools to monitor and progress their learing.

This strategy is demonstrated when the teacher:
+ assesses students'prior knowledge

+ uses evidence to differentiate learning goals for groups of
students based on need

+  demonstrates a purpose for leaming by linking a specific
activitytothe learing goals.

+ provides redlistic but challenging gools, and recognises effort
towards achieving them

This strategy is not demonstrated when the teacher:

+  implies by words or actions that some students are not
‘expected to achieve the learning gool

+ proises allwork regordless of quality and effort

+ assesses student work against other students’ work,
rother than against prior achievement and individuol
learning goals.

This strategy is demonstrated when students:

+ actively engage with the learning goals to plan their
ounlearming

+ self-monitor theirprogress,ond provide evidence they
believe demonstrates they have achieved their goals

+  frame future learning goals based on identified strengths
‘andareas for improvement
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Effective teachers plan and deliver structured lessons which incorporate a series of clear steps.
and transitions between them, and scaffold learning to build students’ knowledge and skills.

Strategy overview
Hattie (2009) found an effect size of 0.53 for scaffolding.
Whatis it?

Alesson structure maps teaching and learning that occurs
in class Sound lesson structures reinforce routines, scaffold

learning via specific steps/activities, and optimise time on
task and classroom climate using smooth transitions. Planned

sequencing of teaching and learning activities stimulates and.
maintains engagement by linking lesson and unitlearning.

How effective i t?

The way teachers structure lessons can have a large impacton
student learning. Some research shows student achievement s
maximised when teachers structure lessons o that they:

+ beginwith overviews andjor review objectives;

+ outline the content to be covered and signal transitions.
between lesson parts;

+ callattention to main ideas; and

+ reviewmain ideas ot the end (Kyriokides et al 201).

42013 meta-analysis found on effect size of 036 when

lessons are structured by summarising main points, gradually

increasing the difficulty level, and connecting to previous lessons.
(Kyriakides et 201a).

There is no specific measure of the effect size of structuring
lessons However, @ sound lesson structure contributes to
effective scaffolding of student learning, which has an effect
Size of 053,

Considerations
It is useful o integrate structuring lessons with other High Impact

Teaching Strategies. By coherently organising teaching and
learning, sound lesson structures create synergies between the

strategies, cumulatively enhancing their effectiveness.

‘Teachers must also consider sequencing and the pace of
the curriculum.

This strategy is demonstrated when the teacher:

+ explains to students the steps in the lesson, including
presenting learning intentions, expiicily presenting new.
knowledge, identifying planned opportunities for practice,
‘outlining questioning techniques the class will use, and.
describing the assessment formats

+ mokes clear connections between the learning goals,
activities and assessment tasks.

+ creates transparent, predictable and purposeful routines
for students.

+ identifies clear transitions between each step in the lesson
+ plansthe sequence of steps o scaffoid student learning
+ monitors student understanding and provides feedback.

This strategy is not demonstrated wher

+ lesson structures keep changing, producing unhelpful
Unpredictabilty n the classroom environment.

This strategy is demonstrated when the students:

+ understond the learning gools and success criteria

+ understand the lesson routine and confidently negotiate the
sequence of stepsiactivities.
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Effective teachers use explicit teaching to provide instruction, demonstrate concepts and build
student knowledge and skills. In explicit teaching practice, teachers show students what to do and
how to do it, and create opportunities in lessons for students to demonstrate understanding and

apply the learning.

Strategy overview

Hattie (2009) found an effect size of 0.59 for direct instruction.
Whatis it?

When teachers adopt explicit teaching practices they clearly
show students what to do and how to do it Students are not
leftto construct this information for themselves. The teacher
decides on leamning intentions and success criteria, makes them
transparent to students, and demonstrates them by modeling.
In addition, the teacher checks for understanding, and at the
‘end of each lesson revisits what the lesson has covered and ties
it together (Hattie, 2009)

How effective i t?
Explicitteaching is effective in accelerating student
performance The aimis to teach generalisations beyond rote.
learning, and to sequence learning. In explicit teaching practice,
teachers constantly monitor students’ progress towards
challenging goals.

‘The effects of explicit teaching are similar for students inall
school settings. It also has the highest effect size for reading
‘among students at every year level it supports both low-level
word-attack and high level comprehension.

Considerations

Explicit teaching is systematic and sequentiol It directly.
supports guided practice using @ series of steps. First, teachers
are explicit about the learning goals and the success criteria.
Teachers then demonstrate how to achieve them by modeling
‘and providing examples. The final step s to provide students
with opportunities to practice and to demonstrote their grasp of
new learning.

Ahighlevel of teacher-student interaction characterises explicit
teaching Teachers actively support students to achieve success
s they move through the leaming process. Teacher feedback.

is critical Teachers closely monitor student understanding and
target further individual support when tis needed.

This strategy is demonstrated when the teacher:

+ explains what students need to know and be able todo by
the end of the lesson or unit

+ uses worked examples to show students how to do something

+ allows students sufficient time to practice what they
havelearned

+ guides student proctice by monitoring their work and
providing help when it is needed
reinforces the main points at the end of the lesson.

This strategy is not demonstrated when the teacher:

+ s didactic, using teacher-centred, uninterrupted
monologue with few opportunities for students to be active in
thelearning

+ restricts class discussions and student input s discouraged.

+ responds judgmentally to students' attempts ot problem
Solving activities rather than treating each attempt as an
‘opportunity for further learning.

This strategy is demonstrated when students:

+ understand the learning goals and success criteria

+ have access to multiple examples before undertaking the
learning task

+ moster the new knowledge and skills before moving on
+ receive feedback as needed.
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Effective teachers use worked examples to reduce student cognitive load, enabling them to focus
on understanding a process which leads to an answer, not the answer itself.

Strategy overview

Hattie (2009) found an effect size of 0.57 for worked examples.
Whatis it?

Aworked example is a demonstration of the steps required to
‘complete a task or solve a problem By scaffolding the learning,

worked examples support skill acquisition and reduce the.
cognitive load for learners.

Usually,the teacher presents a worked example to students
and expiains each step. Later, students can use worked
‘examples during independent practice, and to review and
embed new knowledge.

How effective isit?

Worked examples are effective in demonstrating what success
looks ke, and how to achieve success This reduces the cognitive
load for students by helping them to focus on the process
required to complete a task or find the solution to a problem.

Research demonstrates that worked examples are most
effective when the teacher explcitly teaches the steps token

o complete the worked example,and when learners use sef-
‘explanations to describe the steps to themselves and others.
The overall impact on student learming is high, measured at 057
in Hattie's research.

Considerations

Using a series of worked examples can assist teachers to
scaffold student knowledge and skil ocauisition However,
when progressively incorporating oditionol stretch, cach new
‘example needs to be adequate to challenge the learner - not
to0 great, not too ltte. Formative assessment is used to monitor
student understanding and target tsaching to the oppropriate.
level of challenge:

‘Gradually omitting steps from worked examples can be.
effective ton, This approach supports the students' transition
from leamning by using worked examples as references, to
using problem solving and metacagrntin (for exampe sef-
verbaiiation and sef-questioning)

‘The effectiveness of worked examples is related to the learners’
relative expertise. Reliance on worked examples decreases as.
leamers’ proficiency increases.

This strategy is demonstrated when the teacher:

+ scaffolds the acquisition of new knowledge and skills by
presenting students with o clear, step-by-step example

+ designs worked examples that are accessible to students.
(seff-explanatory) and unpacks the learning process,
highlighting options available to arrive at the correct solution

+ monitors student learning and supports students to move:
towards more independent practice.

This strategy is not demonstrated when the teacher:

+ introduces new knowledge and skills with worked exomples
that are too complex and inaccessible to learners.

+ usesthe same worked examples for all learners, including
those with on already advanced knowledge of the topic or
subject matter.

This strategy is demonstrated when students:

+ are engaged and on task because the worked example s
pitched at the right level of challenge.

+ understand that the focus is on understanding the process.
required to complete the task

+ conmove with confidence from using worked examples to
independent practice.
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Effective teachers provide opportunities for students to participate in flexible groups that.
collaborate on meaningful tasks, and respond to questions that support achievement of

learning goals.

Strategy overview

Hattie (2009) found:

+ aneffect size of 059 for cooperative learning when
‘compared toindividual work

+ aneffect size of 054 for cooperative learning when
compared to competitive learning.

Whatisit?

Collaborative (or cooperative) learning occurs when students

work together in small groups and everyone participates in

alearning task. There s a range of colaborative learning

‘approaches, each involving different kinds of organisation and

tasks (Education Endowment Foundation, 2015).

With a focus on meaningful learning, the teacher uses strategies
(such as cooperative learning strategies and strategic selection
of groups) to establish an atmosphere of cooperation and

collaboration Collaborative learning is supported by designing
meaningful tasks and inviting group responses to questions.

Collaborative learming relies on students actively participating
in negotiating roles, responsibilties and outcomes. Their
collaboration may involve projects undertaken by the whole
class, such as an environmental project in the school or &
‘community survey.

How effective i it?
Hattie (2009) found an effect size of 059 for cooperative
learning. A 2013 meto-study found on effect size of 054 (kynd et
a,2018) The Australion Teaching and Learning Toolkt cites an
average effect size of 041 (Education Endowment Foundation,
2019) Studies show that variations in effect size for collaborative
learning are associated with the learning area, students’ ages.
‘and their cultural backgrounds (kyndt et a, 2013).

‘Some analyses indicate cooperative learning has a much
stronger effect on achievement for adolescent children than for
younger children (Nunnery et al 2013).

Considerations

Group selection and composition is an importont consideration.

Group membership should vary according to the activity's
purpose and individuol learning goals.

‘Team building skils are taught explicitly so students learn to
collaborate, negotiate and contribute to joint assignments.
Group members experience sharing roles, responsibilties and
‘ownership of outcomes.

Group learning activities are specifically designed so that
student collaboration is necessary to accomplish the task.

This strategy is demonstrated when the teacher:

+ regularly sets group tasks and estabiishes ground rules
‘about how groups operate

+ explicitly teaches students to work as a team by assigning
different roles within groups so that students take:
responsibilty for particular aspects of tasks.

+ differentiates learning by assigning group content based on
student readiness

+ designs tasks that require sharing expertise and ensuring
‘each student’s contribution is valued by other students.

+ promotes interactions by organising students in flexible:
‘groupings in which group membership varies and may be.
based, for example, on friendship, mixed academic abilty or
common interests.

This strategy is not demonstrated when the teacher:

+ dominates class discussion

+ allows afew students to dominate discussion

+ gives students few opportunites to interact with, and
Support each other

This strategy is demonstrated when students:

+ understand the protocols for working collaboratively

+ acceptindividual responsibility for porticipating and
‘contributing to group tosks.

+ areskiled at providing feedback to each other
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It takes ‘three or four experiences involving interaction with relevant information for a new
knowledge construct to be created in working memory and then transferred to long-term memory”

(Nuthall, 2000, p.93).

Strategy overview

Hattie (2009) found an effect size of 0.71for spaced practice.
Whatis it?

Multiple exposures provide students with multiple opportunities.
toencounter, engage with, and elaborate on new knowledge.
‘and skills It is not simple repettion or drill work Research
demonstrates that deep learning is developed over time via
multiple and spaced interactions with new knowledge and
‘concepts. This may require distributing practice across several
diays,and using different activities to vary the interactions
learners have with the new knowledge.

How effective is t?
Research demonstrates that multiple exposures greatly improve
learner retention of new knowledge It is most effective when
‘exposures are used deliberately to assist learners to master new
knowledge and skils, and when the exposures are spaced over
time. Massed practice isless effective with an effect size of 041

Considerations
Multiple exposures are most effective when strategically
‘spread over time,as part of a unit and/or lesson structure.

To moke the repetition meaningful it is essentiol to clearly
state the link between the learning intentions and the work
being done

Multiple exposures require planning and structure. They provide
‘opportunities to engage, and re-engage, with concepts and
ideas, and to practice new skills in different contexts. Planned,
intentional repetition supports transfer of learning from earler
‘exposures to later exposures.

It vitalto offer feedback on how wel @ student is achieving the
learning gools. Timely feedback on practice remediates student
misunderstandings and prevents them repeating mistakes in
multiple exposures. Feedback also informs teacher practice and
pinpoints where teaching strategies need be adapted.

This strategy is demonstrated when the teacher:
+ links multiple exposures o the learming goals.

+ plans units of work that clearly identify new knowledge and
Skills that willbenefit from multiple exposures.

+ usesa variety of leaming and assessment tasks that vary
Students'interactions with the knowledge and/or skils, and
support transfer of learning.

This strategy is not demonstrated when the teacher:

+ repeats the same activity many times with no variation in
‘context,resulting in dl repetition

+ does not provide timely feedback, resulting in students
repeating mistokes muile times.

This strategy is demonstrated when students:

+ consolidate their learning through opportunities that engage.
‘and re-engage them with new content aver a period of time

+feel supported ond confident about new learning
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Effective teachers regularly use questioning as an interactive means to engage and challenge
students, and use it as a tool to check student understanding and evaluate the effectiveness

of their teaching.

Strategy overview

Hattie (2009) found an effect size of 0.46 for questioning.
Whatisit?

Questioning is a powerful tool. Effective teachers deploy it
regularly for many purposes. It engages students, stimulates
interest and curiosity in the learning, and makes links to
students' lives. It unfolds opportunities for students o talk
together, discuss, argue, and express opinions and aternative
views Used effectively, questioning yields immediate feedback
on student understanding, supports informal and formative.
assessment, and captures feedback on the impact of
teaching strategies.

How effective is t?
‘Questioning by teachers of students is one of the most widely
studied aspects of teaching Effective questions have varied
levels - they focus on both product and process, and elictt more.
information f @ student gives a partial (or partially correct)
‘answer (kyriakides et ol 2013, Muijs et ol 2014) Hattie measures.
the general effect size of questioning as 0.46, which is above:
‘average and within the zone of desired effects on studert
learning Questioning s o flexible tool It is used to provide
feedback to students,to check for understanding,and to quickly.
assess student progress. Feedback o students and teachers
has an effect size of 073 (Hattie, 2009).

Considerations
‘Teachers use questioning for many purposes Effective teachers.
‘understand that specific types of questions are appropriate for
particular learning goals and activities. As the types of uestions.
‘used vary according to the learning goals, questions need to

be planned s the purpose to engage, revise, challenge,
encourage refiection and deep understanding, or provide the
teacher with feedback?

‘Questioning is most successful when teachers maintain a
respectful, trusting learming environment in which students feel
confident to contribute: So that students understand howto
‘conduct discussions, teachers introduce protocols which are
fromed inways that encourage students to respect the rights of
athers to hold differing views.

Providing appropriate feedback is critical in encouraging all
Students to contribute, to extend and deepen their thinking, to
‘comect misunderstandings, to acknowledge their learning, and
0 support students to generate their own questions that lead to
further inquiry.

This strategy is demonstrated when the teacher:

+ negotiates conversational protocols which support all
students to make meaningful contributions

+ torgets questions, o responds to answers,in ways that
‘acknowledge individual needs and potential contributions

+ models acceptance and valuing of unusual deas

+ provides stimulus materials that challenge students’ ideas
‘andencourage discussion

+ engages students in dialogue, continuously extending their
thinking and refining students’ understanding

+ asks questions that probe student thinking and prompt them
to justiy their responses

+ provides feedback and structures opportunities for students
to give feedback to one anather.

This strategy is not demonstrated when the teacher:

+ mainly asks questions that are closed, focuses on recall of
information, and having one 'right’ answer

+ allows insufficient wait time for students to think about the
‘question and their possible responses

+ consistently relies on a few students to respond and does not.
‘engage allstudents in discussion

+ allows the class discussion to wander without focus

+ dominates the discussion and does not allow students to
interact, challenge viewpoints ond speculate.

This strategy is demonstrated when students:

+ feel confident to sk questions, speculate and hypothesise,
‘and when they respect others' views

+ understand how different types of questions are used to
identify and clarify information

+ give feedback to one another, and when they build on and
challenge one ancther'sideas.
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Effective teachers use metacognitive strategies to help students develop awareness of their own
learning, to self-regulate, and to drive and sustain their motivation to learn.

Strategy overview

Hattie (2009) found an effect size of 0.69 for metacognitive
strategies.

Whatis it?

Metacagritive strategies empower students to think about
their own thinking. Awareness of the learning process enhances
control over their own learning It lso enhances personal
capacity for self-regulation and managing one's awn mativation
for leaming Metacognitive activities can include planning how
toapproach leaming tasks, evaluating progress, and monitoring
comprehension.

How effective i t?
Evidence shows teaching metacognitive strotegies can
substantially improve student learning Hattie measured the
‘average effect size of metacognitive strategies at 069. The
‘Australian Teaching and Learning Toolkit reports an impact
equivalent to 8 additional months of progress.

derati
Students use metacognitive strotegies to make the most of
Classroom instruction and to extend the learning beyond it
Metocognitive strategies do not directly influence how content.
knowledge is presented to students. In a sense, teaching
metacognitive strategies entails teaching students to teach
themselves.

Metocognitive strategies are tought explicity, extensively.
modelled, embedded i routines and the lesson structure,

‘and linked to the content being taught Most importantly, the
‘advantage of using @ metacognitive strategy must be clear to
students These considerations apply to basic cognitive skills ke
notetaking and summarising, and to self-regulation strategies.
such as sef-questioning and seff-consequences.

This strategy is demonstrated when the teacher:

+ provides students with specific strategies to set goals, and
monitor and evaluate their learning progress

+ assists students to dentify and use strategies that support
themto achieve learning goals

+ demonstrates how to use a particular metacognitive strategy
inwys that make content knowledge more accessible,
malleable and intriguing

+ usesa variety of leaming and assessment strategiesto.
scaffold and personalise the learning process

+ provides support and scaffolding for tasks through
‘checklists, seff-questioning, student-teacher conferences.
‘and sef-assessment.

+ usesICT toincrease student choice and flexible learning.

Thisstrategy s not dsmanstrated when the teacher
gives students a choice of actvities but does ot explain
how they can use specific strategies to achieve particular
learning goals

+ does not encourage students to take responsibility for their
‘own learning,or for applying metocognitive strotegies.

This strategy is demonstrated when students:

+ havea repertoire of learning strategies and can select
strategies appropriate for the learning goals

+ reflect ontheir learning processes, self-assess and
‘acknowledge the impact of effort on achievement.

+ actively seek out feedback because they value itas a way to
improve understanding of how they learn

+ are capable of self-reguiation and proactively take control of,
‘and responsibility for, their own learning.
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Effective teachers use evidence of student learning readiness, learning progress, and knowledge of

challenge, success and improved learning.

Strategy overview

Hattie (2012) found an effect size of 107 for Response to
Intervention.

Whatis it?

Differentiated teaching refers to methods teachers use to
‘extend the knowledge and skills of every student in every ciass,
regardiess of their starting point. The objective is o ift the
performance of all students, including those who are faling
behind and those ahead of year level expectations.

Differentiated teaching provides appropriote challenge for
all students in a class. It does so by responding to student
differences in readiness,interest and learning profile.

To ensure all students master objectives, effective teachers pian
lessons that incorporate adjustments for content, process (how.
students make sense of content), and product (how students.
demonstrate what they know and understand).

‘Teachers use assessment strategies to monitor student
learning readiness and learning progress. They apply targeted
interventions as components of differentiation.

How effective i it?
Differentiated teaching strategies, consistertly applied, offer
foundations on which all students can build meaningful learning.

Response to Intervention (RTI) combines highly toilored
differentiation with evidence-based interventions which are.
monitored constantly (RTI s also known os Multi-Tier System

of Supports).

Research shows a remarkable effect size of 107 for RTI
Considerations

Differentiated teaching involves teachers supporting students
toachieve success as they move through the learning process.

It recognises all students have different abilties. It acknowiedges

‘and values the effort each student puts into improving
theirwork.

‘Teachers who differentiate effectively call on information that
pinpoints what students know now, and what they are ready to
learn next They use formative assessment to monitor leamning,

individual student learning profiles, to make adjustments for individuals so all students experience

‘and to guide selection of targeted interventions corresponding
with individual needs Teachers implement interventions using
fluid groupings to address students’ current needs As students.
‘gradually master the required skills teachers adjust groupings.
‘and may cease interventions.

This strategy is demonstrated when the teacher:

+ usespre-assessment of student readiness interest and
learning profile to understand individual student's needs.
‘and strengths.

+ sets high expectations for all students.

+ provides students with redlistic, chalienging goals, and
recognise effort

+ relies on formative assessment to monitor student learning
progress toward and beyond leaming goals

+ usesa range of teaching strategies that support different
abilities and ways of thinking and leaming

+ sets open-ended tasks that allow students to work at
different levels and paces

+ uses group and targeted interventions to remediote.
learning difficulties

+ assesses student work against prior achievements rather
than against other students' work.

This strategy is not demonstrated when the teacher:

+ setsthe same work for all students

+ provideslittle variation in teaching strategies, resources.
‘and groups composition

+ assessesall student work against general criteria

+ applies differentiated teaching strategies only for
gifted students

+ establishes consistently inflexible groupings.

This strategy is demonstrated when students:
+ can choose leaming activities bosed on agreed goals

+ areassessed against prior achievements,rather than
‘against other students' work.

+ are supported and challenged to reach their learming potential
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